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TO THE EDUCATIONAL RESOURCES

Case Scenarig ~mwscorags

Emr-_l'cm'-old lasen clivabs the steps en-
tering school slowlv, He does not alternate
fectashe climbs. His teacher observes that he
runs with an awkward gait and lacks the
physical strength in his legs 1o accomplish
Lross mmotor tashs with ease of moveanent,

Jamalovestowalk. Shechatierswith her
teacherand witlther friends. Unfortumately,
much of her speech s unintelligible and her
new four-vear-old fricnds are beginming 1o
tease. Jama appears to withdraw,

ol seemis 1o be ina world of lins own,

He docs not partiapate in songs and group
disacsions, Heseems torgnore the conmments
of lns fricuds wrd teachers, When s teacher
reviews hiis medical record wili Ins mother,
she dicovers Joln has g long lnstony of car
iiections and respoids sinndarly (o imera -
tncattempis mada v los tanndy miembers.
Setnz s iy on e g0 s mother
telis the tcacher e i e Tall bov. s
teacier sovvzreali ey Sanr conng coneentrate
Ot e Y A wasders ainiesss
abonii fize e ey mnpridsve, ard

Oflc s ond of ool

Moo Browa pelieves e need- 1o e
theciicher ai the beenime of her presehoo!
Procrastodadertin e what thes know soasie
can plasther courrcnlin:. She also wants fo
tost tie o ar the end of the vear to
deteronme how mach progress i chidd ha:
made. She chooses a readiness test ecatse
she believes her IR “\'('l the cluldien™
ready tov Rindergar ten Sheenesthechildien
thetestbooklets and ther pencils andinstri
trons. The experience is o fiasco as duidren
wiark all over the pages. wigele i then seats, : {
and some even oy She cannot believe how
e thev are able 10 do with paper ad

By obscrving closelv, teachers can best determiine whart children need,
encils!
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Introduction

“Assessmient is the process of observ-
ing, recording, and otherwise document-
ing the work children do and how they do
it, as a basis for a variety of educational
decisions that affect the child” (NAEYC,
1991, p. 32) “The purpose of assessment in

The information presented in this
document iz designed to assist school per-
sonnel in assessing the strengths and needs
of children and planning developmentally
appropriate curriculum strategies. Topics
addressed include (1) assessment tech-
niques. (2) appropriate guidelines for as-
sessirent, (3) strategies forobservationand
reco dkeeping, and (4) presenting assess-
ment information to families.

Assessment
Strategies

Assessment techniques which will be
addressed include (1) developmental
screening, (21 diagnostic instruments, « 3
teacher observation, (41 parent observa-
tionand interviews. (3) reportsfrommedi-
cal personnel, and (61 reports from carh
intervention servi os.

Developmental Screening

“Developmental seree ving tests assess
children’s ability to acquire skilis. rather
than the skills they have already acquired”

Goldenberg, 1983). As with any assess-
ment instrument, training and practice in
how to administer the screening device is
necessary. Screening instruments should
assess the development of the whole child,
i.e.. emotional, social, cognitive, commu-
nicative, and physical. Developmental
screening should be used to identify those
children who may be in need of further

their permission obtained.  Generally, a
multidisciplinary evaluation is conducted.
One componentof the evaluation is usually
assessment by the teacher, using toolswhich
pro ide diagnostic information on devel-
opmental skills. Examples of such tooks
includethe Brigance Diagnostic Inventory
of Farly Development (Brigance, 19781,
Battelle Developmental Inventory
(Newborg. ctal., 1984, and Learning Ac-
complishment Profile(Sanford & Zelman,
19811, Some diagnostic measures can be
administered by the trained teacher, while
others will need to be administered by sup-
port personnel. As with screening. diag-

nostic tools should address the strengths
and needs of the totat child. The diagnostic
evaluation should also be preseriptive to
assist in program planming for the child.

Teacher Observation

The best source of information about
the child's development is on-going obser-
vation of the ¢hild 0 a naturalistic setting
by a trained observer. In the child’s play
emvironment within the classroom setting,
the teadher can note accomplishments,
changes, and problems in the child's total
development without placing the child in

“work” including drawings, art projects,
dictated stories and messages, and photo-
graphs of the child’s blockbuilding and

other creative endeavors.

Parent Observation and Interview

Parents or caregivers responsible for
the home enviconment of the child are the

these areas should not be seen as irrevers-
ible, but as a signal that the child needs
adult intervention in that dimension.

Reports from Medical Personnel

The child s physicianisina position to
provide vital information relative to the

|

!

earlv childhood programs is to help assessment or evaluation to diagnose a spe- child's first and most important teachers. I
caregivers and parents better understand, cific learning problem and to suggest ap- Thevarealso in the best position to observe 1|
appreciate, and respond to the growth, de- propriate remediation strategies. Screen- the child'sdevelopmental progressand limi-
velopment, and unique characteristics of ing instruments may not be used asasole tations. Katz (undated) has suggestedeleven |
each child in their care” (Leavitt & Eheart, means of determining placement of a dimensions of the child’s behavior which g
1991, p. 4). Assessment assists adults in: child in a special services programorin | parentsmightobserveoveraperiodoftime 5
determining appropriate curriculum | (4 minimum of four wecks for the four- :

1. identifving children who may have strategies for any child. vear-old child) to determine whether the
exceptional needs and, therefore, re- child is developing in an appropriate man- l
quire specialized services: Diagnostic Instruments ner. These dimensions include: sleeping. f

2. planningcurriculaforindividual chil- eating. toilet habits, range of affect temo- !
dren and evaluating its effectivencs: When the results of the screening pro- tions), variations in play, curiosity. accep- .

and ) cess indicate a need for further diagnosis of tance of a ity Kip. i ls srest in |

3. communicating with families relative suspected developmental problems, a di- ;,l,]]:i[;l:n;](il::(:il:{‘e Of;l:;;lq‘;‘(tm‘:;:;‘u:"t” ;
to thestrengthsand needs of the child. agnostic evaluation will be conducted after fection. and enjovment of the “good things

this has been discussed with parents and inlife” (p. 2. Dit"ﬁcult‘\'in one orseveral of ‘

child’s pre- and post-natal development.

medical history, hearing and vision, and ¢

medications which might attect the child's
behavior. Usually, this information is ob-
tained as a part of the developmental his-
tory of the child and requires parental per-
mission,

Previous Experiences with Pre-

schools, Day Care Programs, and
EarlyIntervention Services

Many children may have alreads been

identified as having potential or speditic
developmentat difficulties. These children

mav have been enrolled in special needs

programs andsor may have previously re
ceived support services such as speech o1
occupational therapy. 1t is critical that
continuity be maintained in the services
provided to the child who moves from

. . |

INAEYC, T9RS, p.21. A classroom teacher P Hout ' these services to the public school. Such |

may be asked to use 4 screening instru- an artificial test situation. Recordheeping transitions should be planned with the par |

mc;]l such as the Develgpmental Indica- can be accomplished through written an- entsand should incude information shared |

) f peyclogpmental inglic.d- .. - . " . . i

tors for the Assessment of Learning-Re- cedotal records. completion .ul mtm‘mal by the other agencies hased on parent per

vised (DIAL-R) (Mardell-Crudnowski & cheeklists, and collections of the child’s mission. |
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. Inthecasescenario, Jason, Jama, John,
and Sam each require assessment of behav-
iors to identify their strengths and needs
and to plan developmentally appropriate
curriculum and support services. To be
effective, this assessment must involve a
variety of assessment techniques rooted in
adult knowledge of child development and
an overriding concern and respect for the
self-esteem of each child.

Guidelines For

Assessing The
Behaviors Of

Young Children

As plans are made to utilize one or
more of the assessment strategies, impor-
tant guidelines should be considered.

I Assessment nust be a collaborative
eftort. Parents, medical personnel, sup-
port staff, and teachers should engage
in positive communication relative to
the observed strengths and needs of
the ¢hild. ADULTS MUST UNDER.
STAND CHILD DEVELOPMENT,

2. " Assessment must be related to cur-
ricutum. No item/behavior should be
assessed that has no practical signifi-
carce” (Katz, 1991, p, 1),

3. Parents, teachers.and support person-
nelshould engage in collaborative de-
cision-makingrelative to developmen-
tally appropriate curriculum and spe-
cial services for the child. ALL DECI-
SIONS RELATIVE TQ ASSESSMENT
AND CURRICULUM MUST REFLECT
ANUNDERSTANDINGOFANDCON-
CERN FOR DEVELOMPENTALLY AP-
PROPRIATE PRACTICE.

4. Because testing often leads to labeling
children as “bright™ or “slow”, adults
must take precautions to avoid label-
ing children.  Assessment should be
seenasameans ofassisting the child in
effortsto learn and not as a vehicle for
labels.

5. Youngchildren are not adept at taking
tests which require the use of paper
and pencil. Readiness tests often re- Non-verbal behavior tells us that these children are

quire .thc child to sit quietly, h‘stcn to concentrating and learning.
directions, and mark appropriate re- ‘

sponsesonatestbooklet. As Ms. Brown
discovered, such procedures are very
inappropriate. YOUNG CHILDREN
SHOULD NOT BE REQUIRED TO BEST COPY AVAILARLE
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TAKE TESTS WITH PAPER AND
PENCIL. ALL ASSESSMENT PRO-
CEDURES SHOULD BE BASED IN
THEUSEOF CONCRETE, PLAY MA-
TERIALSIN ANATURALISTICSET-
TING. This is in keeping with the
developmentallevel ofthe voungchild.

Observation
And
Recordkeeping
Strategies

Systematic Observation

“In systematic observation, there is a
specific purpose for gathering information

method for collecting and recording it”
{Beaty, 1990, p.3). Svstematic obsen ation s,

about the children, as well as a particular

6. Assessmentmeasures mustaddress the . . . 1 therefore, different than simply watching -
development of the total child, i.e.. This section will address (15 the devel: | 1€ Y VAR R
g . . : il - ¢ children. According to Beaty (19901, indi
hl .

i cognitive, social, physical, communi- opment of the child’s portfolio, (2) obser- | © < C

; 2 : . . - Y * viduals who engage in svstematic obsers a-

i Ca“ve/]anguagc‘ and emotional. vation S(ra(k‘glk‘.\ (3) Lhk‘Ll\]l.\l\‘ and t4) . . SN LV

oL . . S : ' . A « tion do so for the following reasons:

7. Observation of the child's behaviors as learning prescriptions, . A )
. ) . I To make an initial assessment of

- the child engages in real and meaning- | D

: c L enen o . n _— the child’s abilities.

i fulactivitieswithin the classroom situ- i Portfolios * To d . hild: .

i ation is the best method of assessing : - dlkrm”:i‘ dl ¢ 111 o dreds “;

! the strengths and needs of the child, At the beginning of the vear, prepare a strength and which areas neec

i e . . - e . “. e C i

i This is an excellent time to assess im- | folder or portfolio for each child. This port- strengthening.

| . . N . A K . 3 T b fdive .

! portant behaviors which cannot be  © folio will provide a location for materials A Tomakeindividual plans based on

i measured via standardized tests in- : which vou collect-during vour observations U_bs".r\‘Cd needs, .

i cluding the child’s attitudes toward b ofthechild throughout the school vear. You - 4+ To conduct an ongoing check on

i learning, ability to engage in purpase- il also need 1o decide the types of materials the child's progres.

l fulactivity,and relationships with peers t which vou will collect 10 assist with assess- 3 Ta 'e"f'” mur.callmulch:ld develop-

H E . H . . . Y D CULAT areds.

: and adult. L I ' mentand planning with tellow teachers, sup- ,‘I]_]tm m] particular ;n > bl

2 cC > ttale - » X N . . N saparticular pr ‘min-
8. .—\'b.xc.\.x.mu!]l must take lmutfuoun(( ] . port personnel, and parents. Consider the 6 [¢] rf.\o veay l.l(lLl.l ar problem in
diversity in stvles of learning. Some ¢ % . g volving the child.
. : ’ . oo following possibilities: o & i
children, though quite capable, will . : - < To use in reporting to parents or
) ) A . _ * written anecdotes of the child's class- N, <
neverdowellon standardized test mea- room activitios specialistsinhealth, specch. mental

! sures, Other types of assessment.in- § ‘{ o health.

‘ cluding observation must be utilized ‘{"“"}“ stories 8. To  gather information tor the
indetermini -hild” . * drawing, O . .
indetermining thechild's progress and & i e child's i child’s folder for use n ongoing
i s * tape recordings of the child's singing . -
Interests. pe recordings of the child s singing guidance and placement - p.3..

9. The assessment process should never or an experience shared
threaten the k.hl]d sself-esteem or self pictures of three dimensional art Specific time should be set aside each
confidence. Teachersand support per i blockbuildi id i F
. <« A} B - ye "R Ik y N ¥y - .
Ll ]“ lti ¢ (l\ tsup lﬂ_ pe projects, blockbuilding, and dramatic dav for the teacher to engage in svstemati.
sonnel should make every effort to . - AN
i ‘ T\ U A e {‘ - I”“ play eftorts . observation of the behaviors of individual
work assessment procedures into the o checklict of doun . . Lo ) . : .
: TOrR assessment procedures into the checklist of developmental accom- & chijdren. A pre-designed form for descrip-
; dailv cdassroom climate rather than | Nishime c . N
. | s A : phshments tive recording of behaviors such as the ev-
; creatinganartificial, “test-taking" dav, e int Fieu | is often helpful .
o ample in Figure 1 s often helpful, '
! 10. Effortsshould be made to make assese- ple gure s often hely ! -
: ment procedures “culture-free™. Many
f children may not have experienced the
| vocabulary used in test items and di-
i rectionsgivenin standardized test mea- :
} sures. :
[ 11, Assessment must relv on multiple 5
I saurces of information including |
i screening and diagnostic instruments, \
! teacher observations and checklists, ;
| collections of the child’s art work and i
dictated stories, parent information, f
medical personnel reports, and the
input of support personnel,
12, Mostimpor -ntly, we must remember

that these children are very voung.

OUR EXPECTATIONS MUST BEIN

KEEPING NOTONLY WITH THEIR

DEVELOPMENTAL LEVEL, BUT

WITHOURFOREMOST CONCERN

THATEACHCHILDISHAPPY AND

EXCITED ABOUT SCHOOL AND : . ; ; .

. N L AT tHjormat staff evaluation can involve notes an children’s responses 1o a new ae V0

'HE PROCESS OF LEARNING,. Informal <Hf valuation an invol nes o1 r.I ild IS TCSPONSES 10 a new activity, a

different method of presentation, or interactions with their peers. J
Q .. ) U —— . — —_—
o
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_ behaviors, vou must remain an objective
. observer. Beaty (19903 suggests these guide
* lines for obiective recording:

ERIC
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Child’s Name: Susan Marks

Sample Obéerﬁatian Record

Purpose of Observation:

Observer's Name: Ms. Adams

Age at Observation: 55 mos.

Time Frame:

at a small! table.

games shelf.

Situation Observed: Independent Choice time, Susan has chosen the small pegs and board and is sitting

Susan stirs the fingers of her right hand through the plastic container of pegs. Using thumb and
forefinger of her right hand, she first picks out all the red pegs and places them above the board in a small
cluster, Holding the board flat with the fingers of her left hand, Susan picks up each red peg withthe thumb
and forefinger of her right hand and places them ina straight line using a left to rightdirection. She repeats
this process with the green pegs, the yellow pegs, and the blue pegs, using subsequent rows. She looks
| at the orange anc purple pegs left in the container, but does not place them in the board. She removes
y each red peg, individually , again using the left to right direction, and replaces them in the container. She
: follows suit with the green, yellow, and blue pegs, respectively. She returns the pegs and board to the

| Interpretation:

Susan seems to fike order.

She is abie to sort and classify by color. :
She is capable of manipulating small objects with thumb and forefinger.
She is self-directed and purposeful in her actions.
! She is responsible in completion of the task and clean-up of materials.

Figure 1. A sample of an observation record.

As vou engage in the recording of

1. Record only the facts,

2. Record every detail without omitting
anvthing, i
3. Do not interpret as vou observe,

4. Do not record anvthing vou do not
SOC,

5. Use words that describe but do not
judge or interpret,

6. Record the facts in the order that they
occur tp.la0,

Inaddition tosettingtimesforteacher
obrervation, vou may findit helpfulto carry
asmallnotebook and pencil in vour pocket
tormake impromptu recordings of a child's
interactionswith materialsand peers, These
notes can be expanded into a more com-
plete record as vour time permits. MAKFE
SURD YOU DESCRIBE WHAT THY
CHILD DOES RATHER THAN FOCU'S

ON WHAT THE CHILD DOESNOT DO,
Written observations can be filed in the
child’s portfolio for later organization and
summarization.

Checklists

Many teachers find it helptul to use a
checklint system for “checking-oft™ behaw -
iors observed. Checklists merely indicate
the presence of a developmentally appro-
priate behavior. They are not designed to
judge how well the behavior is performed.
Many teachers choose to prepare their own
checklists. Tndoing so, consider all aspects
of the child's development. Beaty (19901
has designed a comprehensive chiecklist
which may be helpful in planning.  The
checklist addresses the areas of sell-iden-
titv, emotional development, sodial plav,
prosocial behavior, large motor develop-
ment, small motor development, cognitive
development (classification and seriation ),
cognitive development (mumber, time,

BEST COPY AVAILABLE

6

space, memoryi, spoken language. written
language, art skills, and imagination. 1he
checklistmavbereprinted from Observing
Development ofthe Young Child torevalu-
ation and recordhecping Beaty, 1990, p.
37

Theitemsinachecklistcanbe cheched
when the behavior has been exhibited.

However, evidence must be given that the

behavior has occurred and a date stated to
assist in accurate recordkeepmg. Writien
ancecdotes can be helpful i providing v

dencethatbehaviorsindicated onthedhedk-

list have actually taken place.

Learning Prescriptions

In reviewing the materials in cach
child's portfolio i preparation for parent
conferences and decision-making cfforts
relative to the child's program, select some
svstem of summatizing the information
acquired through obsenyation procedures,
The sample fearning prescription found in
Figure 2 mavy be helpfut,




i
Sample Learning Prescription B
| Name of the child: Jill Anderson Date: 11/91 Lo
f Age of Child: 52 months Teacher: Ms. Jacobs I |
Strengths b
Emotional: Jilt knows and moves calmly through classroom routines. She is quite adept at using her words to express  © ¢
anger and frustration with others. |
Social: Jill plays easily in small groups of two or three children and enjoys dramatic play alone and with two or three !
other children. |
Physical: Jil's fine motor skills are appropriate for her age. She works twelve piece puzzies. strings beads. uses the !
pegboard-and sorts small objects. Jill walks with a steady gait. i
Cognitive: Jill easily sorts objects by color and sequence of events from a story or her own experiences.

Language: Jill speaks with ease to both peers and adults. She is easily understood and enjoys conversation. She A
recognizes many printed words used in her classroom such asthose on recipe charts and learning center signs. '

Creative: Jill enjoys art projects. especially easel painting. She draws a face with nose. eyes. and a mouth. She alvays
i adds curly hair. :
[ Self-Care: Jill washes her hanas and uses the toilet independently. She throws away trash and cleans her place at the 5

table after eating.

Needs

Emotional: o
Social: :
Physical: Jill seems disinterested in gross motor activities. She had difficulty cocrdinating her movements in throving i
a ball overhand. jumping over low objects and hopping on both feet.

Cognitive:

Language: ’
Creative:

Self-Care:

Suggested Activities

Jillenjoys playing with peers and has a wonderful imagination. She should be given many opportunities to play with other
children whom she enjoys and to play with lots of creative . :eriais including paint. crayons. playdough. and cutting and
i pasting. She also is very interested in printed words and should be given many opportunities to “read” the words she sees
including “stop” signs. restaurant signs. menus. and labels in her environment. She should be given many opportunities to
share books with her parents and to enjoy them alone.

Jill shou!d be given more opportunities and ericouragement to climb. jump. run. hop. and ride wheeled toys. She should
be encouraged to throw and catch medium-sized balls.

o
Note: Even though a child may be performing at age-appropriate levels. a teacher should still plan activities to enhance the |
child's continuing development. o]

|

Figure 2. A sample learning prescription.

o e e e ———— e e e

Q ' RFST COPY AVAILABLE




ERI

Aruitoxt provided by Eic:

Presenting
Assessment
Information To
Families

The teacher will conduct a minimum
of two, scheduled parent conferences for
each child during the school year. During
these conferences, the teacher will share
observations of the child with parents and
acquire additional information about the
child from family members ( Refer to“Fam-
ily-School Partnerships,” Technical As-
sistance Paper #6 for supplemental infor-
mation). The teacher will also share ideas
for those activities which will most effec-
tively foster the child's developmenttb sthat
home and school with the child’s family.
Whileengagingin parent conferences. con-
sider the following guidelines:

1. Be warm and accepting. Remember,

the child should be the focus of

evervone's attention.
2. Thechild'sstrengths should alwavs be
addressed before thechild’s needs. An

anecdote shared at the beginning of

the conference which depicts the
child’sstrengthsisan excellent mecha-
nist for easing the tensions which

~1

often accompany the conferencing
process.

Ask the parents to describe what they
think are the hild’s strengths.
NEVER COMPARE A CHILD'S
PROGRESS TO PEERS. Always dis-
cuss the child in terms of his/her own
growth and progress.

Provide concreteexamplesofthechild’s
work including art, dictated stories,

simple anecdotes, checklist items, pic- -

tures of three-dimensional art projects
and blockbuilding efforts, and tapes of
the child’s interactions during songs
and dramatic play activities.
OBSERVE PROFESSIONAL ETHICS.
Discuss the child and parents only with
those who interact with the child in the
educational setting. Keep information
shared factual and well-documented.
Similarly, never discuss the strengths
and needs of a child with the parents of
another child.

Allow a minimum of thirty minutes for
cach conference and encourage perti-
nentguestions, insights,and comments.
Haldconferencesincomfortablespaces
and avoid interruptions.

Be prepared to offer assistance relative
to questions about resources for the
child such as the public library, local
support personnel, plavgrounds. and
parent resource libraries.

10. Offer concrete suggestions for devel-
opmentally apprepriate activities
which the parents and child can do at
home. Do not give in to parental
demands for the child to perform aca-
demic tasks which are developmen-
tally inappropriate and threaten the
self-esteem ofthe child. NOGRADES
ARE GIVEN IN PRESCHOOL!

In addition to parent-teacher confer-
ences for all children, whenever a child has
been referred for an cvaluation for special
services, the teacher will be asked to partici-
paie in the Admissions and Release Com-
mittee (ARC). All individuals who are or
will be working with the child are part of the
ARC: parents, support personnel, class-
room teachers, and administrators. The
ARC determines the evaluations needed
and discusses the results of the assessment
efforts. If special services are needed. the
ARC will develop an Invidualized Educa-
tion Program (1EP). The teacker can pro-
vide valuableinformation relative to obser-
vations and the developmental appropri-
ateness of activities discussed.

Foradditionalinformation about ARC
meetings and the development of the 1ED,
refertoYOUR CHILIYSEDUCATION or
PARTNERS IN ADVOCACY: A GUIDE
FOR PARENTS AND OTHER PROFES-
SIONALS available from the Early Child-
hood Regional Training Centers.

The use of the balance beant is an ¢ ample of concrete, play materials that should be used in all assessment procedures.
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RESOURCES ON
ASSESSMENT

In addition to personnel within the
school system, teachers may find support
relative to assessment by contactingan area
Early Childhood Regional Training Center
orby contacting personnel in the Kentucky
Department of Education. Names, ad-
dresses, and phone numbers are listed in a
resource directory within this packet. You
may also find assistance by contacting early
childhood specialists at your local colleges
or universities.
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The best source of information about the child’s development is on-going, systematic observation of the child in u naturalistic setting,
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